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Abstract

The present study focuses on English prepositions that are used by Arab second year students of
English in their written performance. Hence, the aim of the study is to show the difficulties, sources, scopes
of the incorrect uses of these prepositions and to find out the co relation between learners’ attitude towards
English and their performance in the target languages. It is argued in this study that the students of English
use and apply the target prepositions according to their native language. In this descriptive analytical
approach Arabic is treated as source language and English as target language. Consequently, the
researchers hope that this piece of information will be a helpful tool for instructors of courses and the
students to avoid the increasing of bad writings. Consequently, the real discovery of this work is that many
of ill-formed writings of student’s performance of English are made because of the different structures of
the two distinct languages and this make the students choose the propositions when needed arbitrarily.
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Introduction

Language learning and teaching are interesting field of research to investigate. It is
assumed that learner’s first language interferences with the learning of the second
language; where there are dissimilarities between the patterns of first language(L1,
henceforth) and the second language (L2) which function negatively and negative transfer
would occur. In the case of similarity, learners L1 helps the learning of L2, in this
situation it functions positively and positive transfer would occur.(Singh,2009).Thus,
Investigations on second or foreign languages have generally focused on students’ errors
since they take into consideration expectation of the challenges faced when leaming a
second or a foreign language. Consequently, instructors can be mindful with these
problems and be experienced by their students’ errors. Prepositions, on which this paper
centers, are one of these problems. Thus, the primary target is to search the reasons for
mistakes in using prepositions of English which are oftentimes performed by the second-
year students of English. The speculation of this investigation shows that there is no
measurably critical distinction between the mistakes committed by the students because
of the native language obstruction and those because of other teaching methods. The
researchers expect that the students will comprehend straightforwardly English, discuss
reasonably with an English talking individual inside certain sensible regions, read basic
English effortlessly, familiarity understanding, and to write paragraphs using basic
structures of the language. Hence, inquire about errors investigation is a good instrument
for illustrating and clarifying mistakes done by users of foreign language (Johanson,
1975). The students of English as a foreign languages’ (EFL, for short)errors are required
to be investigated because of a few unique causes. The one is brought about by difficulty
from the F1 language and the other is brought about by impedance from different
structures in the goal language. The main kind of mistake happens while a student of a
subsequent language extends the propensities for his L1 into the later language.

This interlingual obstruction implies that hisL1 (examples, frameworks or
standards) intervene or anticipate the student, somewhat, from securing the examples and
principles of the subsequent language (Corder, 1971). The second kind of mistakes is
brought about by the impedance of the second language itself. This is named “intralingua
impedance”. The students, for this situation, “... attempt to determine the standards
behind the information to which they have been uncovered and may create theories that
relate neither to the primary language nor to the objective language” (Richards,
1970:6).Students might be interrupted by interference of their native languages. (Kamil
and Hazem,2019:327).

The research in error analysis carried out within the context of the classroom. It
collects data from classrooms that serve as input to theoretical discussion and make
analysis. After analysis of the data, it provides feedback to design the remedial
curriculum and pedagogical remediation. It involves recognition, description and
categorization of errors according to the hypothesized cause and evaluating their
seriousness. (Singh, 2009:12).

Characteristics of Arabic and English Prepositions
It is obvious that students face difficulties when they come to use prepositions. Both
Arabic and English have common characteristics of prepositions. There are different uses
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and different numbers of prepositions in Arabic and English. Abbas Hasan, (1960) states
‘that there are 20 prepositions in Arabic’.

s G ol gl gl S D - = A e e mgen i e - WEla - DA - s )

(e -

Wright (1984) points out that there are some adverbs can be regarded as prepositions in

case there is a noun follows them, but they remain adverbs when there is on adverbs

follow them, these are:
(dsn— o5l —alaialal o Jd (50 (558 i — G — Jd— 2ic)

Grammarians said that the purpose behind this use is to generate the new meaningful

clause. Abbas Hasan, (1960:536). Some linguists such as Hayden, 1956 and Seidl, 1978)

point out that English has 57 prepositions. A prepositionis that associate with names, or

associate names with verbs.

1. One of the most interference feature between Arabic and English prepositions is that
they are not used as full content words, i.e. they must associate with nouns or verbs.
They become meaningful through the contexts.

2. There are different numbers of prepositions in both languages and these characteristics

lead Many learners to use any preposition that serves his/her purpose in translation. There

are some prepositions ‘2’/fi/used as offset. In Arabic, this preposition is a channel that
all English counterparts must approve. It is used to refer to time and space and appears
with many distinct words in theoretical and symbolic uses. Therefore, /fi/ as well as other

Arabic prepositions, interfere with the choice and use of English. Consider the following

examples:

A yaall 8 Lialas

Taalam.na fi al madrasat-i
Learned-1* pl. in the school
We learned in the school.

slusall 8 Lillas

Taqabal.na fi al masa
Met.1% pl. the night
“We met at the night”.

Aien Byl /g il sl
Life in/at the village is enjoyable.

il allae )/l allas s s
I prayed till/ until Fajr.

sl laliml o))
Pay attention to what he says.

Sometimes, a preposition is used as extra:

¢ Cuad ol ()
Where have you been to? (to)
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ol Il Jlee (e gl o) any
After having finished my work I went home. (after)

RERJRRCN
The house is for our father.

el gy
Sold by meter.

A preposition is used as contrast, such as:
BOFSN A3 g i ae aiiie e 8
He is not content for all his wealth.
Heaton, (1985: 93) states that “if the verb takes the direct object, the preposition follows
the direct object. For example:
e B S L 8 (ym yB)
He borrowed a lot of money from me.
Heaton, 1965:134) said “On certain occasion it is both necessary and correct to end a
sentence with a preposition”.
This is the boy to who I gave the book. — This is the boy I gave the book to.
The relative pronoun followed by a preposition in the original sentence.
In Arabic, the omission of a noun after a preposition is not allowed.
sl Al cunlae ggﬂ\ KAPARSYNRRYY
But a preposition only can be omitted from the sentence such as:
i) e ) (g3 Al 5 T3
In case of deletion, the prepositional phrase can whole deleted but not a part of it.
(Abdulrahman, 1994)
A s ) ) s 13
* oy i) cudl a1
(A) ganii 13
Other characteristics of prepositions of Arabic and English are:
Most prepositions do not alter the meaning of the verbs they follow (Heaston, 1965:93):

Alazy A cuad

I went to Baghdad.

Sometimes a preposition gives a verb a new meaning or causes the verb to assume a
secondary or subsidiary meaning. (Ibid)

Sagy puls g yra 5a

He goes by the name of Rommel.

Aol ellla 3 gla Jo 3l Jatew

The lodger trades on his landlord’s generosity.

Arabic learners have another problem in using specific English prepositions according to
his/her native language. Therefore, through literal translation, for example when the
Arabic context needs a preposition or does not require anything, learners provide wrong
answers, as shown in the following examples:

Gl ) aad

17



Ailaanll dadad ALV g 48 pall ciluad Jall J 981 aladl paigally il 2020 ;3 duall 28 laall Al a glall Sy daals Alaa
Journal of University of Babylon for Humanities, Vol.(28), No.(2): 2020 The First Scientific Conference of Al-
Hamdaniya University for Pure and Human Sciences

Thahab-a ila al bayt-i
Went-3sg. Acc to the- home.
“He went home”.
Many of the Arab students make mistakes in translating a sentence like above, so in
responding to the question by a teacher, the students may use the preposition “to”
considering that it as equivalents to his Arabic proposition “ I so, they translate the
sentence such:
He went to home.
The findings of the study are hoped to be helpful for students of a foreign language and
instructors who are specialized in teaching the second or a foreign language to teach or
apply the results of the study to the students in order to fill the gap of prepositions.
Wren and Martin (1974:177), divide Prepositions into three types:
1. Simple Prepositions
These prepositions are single words such as (at, by, for, in, of, off, on, out, though,
till, to, up, with)
2. Compound Prepositions
These prepositions which are generally forming by a preposition (usually a = an (or)
be = by) to a noun, an adjective or an adverb. (Ibid:176).
3. Phrase Prepositions
Phrase prepositions are group of words used with the force of a single preposition.
(according to, be means of, in order to, etc.) (ibid:176).
On the other hand, Quirk et al. (1985) divide prepositions into two types, the first type is
simple as Wren whereas the second type named Complex prepositions, these are:
1. Adverb + preposition
(out of, apart from, along with).
2. Adverb/ adjective/ conjunction + preposition
(because of, due to, owing to)
3. Preposition + noun + preposition
(by means of, in comparison with)

Literature Review

Many researchers and scholars have written about Prepositions and many of these
studies were in different tools and methods. Tadros, (1966) made a study in Khartoum
university and asked the students to use the relative clauses in their writings. “There is a
widely wide-spread consensus amongst instructors of English as a foreign language
conceming the concem of prepositions” (Zughoul, 1979:24).

According to (Khampang, 1974: 215), the instructors and researchers of EFL are
properly conscious that preposition is one of the most challenging parts for students.
Prepositions are always a problematic issue for foreign beginners of English (Mukattash,
1976:269). Arabic learners have difficulty in using English prepositions because they
usually associate them with their preposition system. The reason for this difficulty is the
distinction in the number, meaning and use of prepositions. The study of Scott (1974)
provided English language skills with useful information related to where students often
skip common English. The study examined two factors in speech and writing time among
Arab university students enrolled in an intensive English course to assess the types and
frequency of speech and writing errors and identify sources of errors where possible.
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(Scott, 1974). Most of the relevant studies are those conducted by Scott and Alami. Scott
and Alami emphasized the challenge of English prepositions for Arab learners.
Khampang (1974) has shown that “different language companies no longer affect
learner's performance in using English prepositions”; in other words, using prepositions is
difficult. Thus, the two results complement each other. In Scott's study, preposition errors
ranked second only with verbs, although they ranked Mukattash among common
grammatical errors. These indicators are useful, not only now for this study but also for
all teachers of English as a foreign language.
The errors are described, categorized and then divided as follows: 1. Prepositions
conceming to ‘Time’: l.a. Omission. 1.b. Addition. l.c. Misuse. 2. Prepositions
associated to ‘Space’: 2.a. Omission. 2.b. Addition. 2.c. Misuse. three “Miscellaneous”
prepositions that consist of prepositions used after nouns, verbs and adjectives: 3.a.
Omission. 3.b. Addition. 3. c. Misuse.

Data Analysis
This study carries out linguistic analysis of the students’ errors in using prepositions in
written English committed by the second- year students of English at university of Al
Hamdaniya, for the academic year 2018-2019. This study involves identification,
description and explanation of errors. The present study concentrates on some special
areas of prepositions. These areas of prepositions are:
1. Omission of a preposition
2. Addition of a preposition
3. Misuse of a preposition
The main target of our study is to examine interference mistakes in the written
English. Firstly, the students have been asked to write four paragraphs in different subject
matters. Secondly, the researchers intended to analyze all paragraphs of the students and
exclude all errors committed by them. For the collection of data, the researchers used
students’ written performance which was done in their exam. The study describes the
identification of errors, description of errors in linguistics terms and provides
explanations of errors in terms of their sources. One of the main aims of the present study
is to provide some important findings that can assist to improve the process of learning of
EFL. This research is expected to be relevant to the learning of English. The essential
objectives of the research are to identify, analyze and explain the errors in the specific
areas of prepositions and to find out the co relation between learners’ attitude towards
English and their performance in the target languages.
To conclude, the right preposition and renewing is given too. The following prepositions
illustrates:

in:

‘In” is a function word which indicates inclusion, position or duration. It is clear that
in in English is the main equivalence of the preposition /fi/ fin Arabic. Moreover, the
preposition fihas many equivalents in English, one of them isin since it can be also
translated into at, on, and during if the reference to the time only, and it may be translated
into the preposition info if the reference is to the place. However, the examples listed
below show that the student confused between which of the prepositions must be used.
Let us take a look at these examples:
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- *In the end I love this topic.

Students here misuses using the correct preposition which it is at because af is used
more in such contexts. Syntactically speaking, the effect of mother tongue is very clear
here since the right rendering is:

£.5:a gall cual) eV Ailgd B
as well as fi in Arabic is the first equivalent which comes in mind in front of in. Similarly,
consider the following examples:

- *In the last,

- *In conclude,

- *In my opinion,

- Friendship is a relation between many people* in the world.,
- Iam happy *in relationships with friends.

These are other errors are committed by our students by using in instead of at, fo,
from, though, by, respectively.

The interference from Arabic language is obvious in the above examples because the
correct Arabic equivalent of the previous examples are:
Ll A, il o Bidgay gad| gaa) allad)l (8 bl (e paad) G A (g B ke dBlaal) | (s
AY Gl G elBaay) (e paal) | plBiaY) e Al S )
All the examples above show that students substitute or misuse the right preposition in
the right context.

On:

On is another complicated preposition to indicate position or time which also causes
confusion to the students since it can be used interchangeably with many other
prepositions as: at, in, to and or it may de during too. So, the reference of this preposition
may be to time or place. Now let us consider the following examples:

-*On the 8 o’clock.
- I love Prego restaurant because it is the best place I go *on it in my life.
- You can know *on friends *in the different countries.
Although that this information is known in which at is used with hours, but the student
made a mistake too because of the effect of his colloquial Mosuli Arabic on using English
since the exact equivalent of this sentence is:
L) ds Ll

The same interference appears also in the second above example. This means,
during writing, our students collect their ideas by depending on their mother tongue
consequently, rendered these ideas into English. However, the response of the second
example is:

(g pde 7 9 ) OlSa ) 5N 55 padas qua)

Thus, the English preposition that can be used instead of in is fo. The 3™ example

consists of two prepositions both of them mustn’t be used in such a context because the
exact equivalent of this example is:

Ol das 8 By o G ) liSay

This is normal use of such prepositions in Arabic but if it is translated into English

literally, it would be unacceptable. Lastly, the student here inserts unnecessary element

which is the prepositionts since he can say you can know friends from different
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countries. Also, we need to change.® into from which is more suitable here in this
example.

To:

This preposition is used usually to refer to place or an action but, unfortunately,
students confused between it and many other prepositions. Look at the following
students’ errors:

-It can *70 help many people.
- I wish I* had stay with my friend *to forever.

In these two examples the students add the preposition zo although there is no need to
insert them in both cases as well as he made error by putting the preposition to after can
which it is the modal and must be followed by a base form of the verb. Whereas, in
Arabic there is no fault in adding these two prepositions in both above sentences.
However,

AU Aisa pa A ) Aally el sl o) el
respectly are acceptable. Alternatively, he omits using the preposition to after wish in the
second example and he uses / had which it is wrong and redundant in the same time.
Now we will go to other errors as in:

- It is not very far *fo my home.
- Cold air come *fo restaurant from the river.

The exact equivalent of the preposition fo in Arabic isid! and the students wrongly
use to here instead of the prepositions from and fowards respectively which should be
used here-in these two sentences- instead of f0. Again, both examples are affected by the
standard and colloquial language which they are:

S Cra ardaall 3 £ 54d) a9 (i () ABluall Ly (g 4
From:

This preposition typically describes a place of origin and the exact equivalent of it in
Arabic is (= but students misuse using it in several contexts because they depend on
their literal rendering of their ideas as the following examples:

-1 like social relationships *from many reasons.
-We can make relationships *from our work.
The first example has many equivalents in Arabic and the standard one is:
i) Saelde Laia¥) cilidall el
or it can also be rendered into:
B33 Gl P e delaia) clidal) Gl
In brief, there is interference between from and for and some of our students
confused between which of the two prepositions must be used because for here is more
suitable. Whereas the equivalent of the second example is:
lles N4 e clBe 053 685 LlSaly
The preposition from in this sentence mustn’t be used as an equivalent of (= since
English has many prepositions can be used in such a context as: during or through.

of:

The meaning of the preposition of is either belonging or possession. Different errors
have appeared in the students’ writings in using this preposition and we chose several of
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them. However, meaning of this preposition in Arabic is (4. Let us take the following
errors:
-The friendships are important*of through them.
The effect of mother tongue is clear because the origin of this sentence in Arabic is:
AEDE o daga Cildluial)
which it is used normally in such expressions in Arabic, but it is unacceptable in English
to use two successive prepositions. Take another error:
- Our relation *of them is good.
And the preposition with in this example is the correct rendering for the original text.

Sy ag LiBde
The main rendering of this example in Arabic is:
Also, our students sometimes don’t know the meanings of the prepositions exactly and
they have difficulty to give an exact equivalent.

VWith:
with is another preposition which it is used to indicate combination and it used by
the students increasingly and sometimes is used wrongly as in the following example:
-1 like to eat this and enjoy *with it.
The student here inserts the preposition with whereas there is no need to add it in such a
context. Even in Arabic the equivalent is
A adalil g 4J8) o) ea)
the relation between the enjoyment and the food is direct. So, the student must say
llike to eat this and enjoy it.
Similarly, in
-You will enjoy *with the ocean.
In this example the student must use another part of speech instead of with by saying
- You will enjoy looking at the ocean.

Conclusions

The analysis of the prepositions in the performance of foreign language learners has
been attempted to find out the possible nature of errors. The study leads the researchers to
the following findings: the students’ deficiencies are found in the uses of the three
prepositions namely, ‘in’, ‘on’ and ‘at’. The first two are appeared many times and they
are used widely in many places to responses to Arabic one and the majority of their uses
are errors. Some prepositions such as “among, between” do not appear in the
performance of many students. The consequences of this study proved that the students
confine themselves by a limited number of prepositions and they don’t have a full
background knowledge about this topic and most of these prepositions are: in, to, on, of,
with, for, from and about. /fi/ ‘in and /alaa/ ‘on’ cause the most common mistakes. Most
students find it difficult to choose the correct prepositions, especially those that indicate
spatial relationships. The most errors committed by our students between omission,
addition or misuse. The researchers adopt Scott’s (1974) model, which recommends
investigating early use of prepositions. The researchers noted that university students at
this level have trouble in using prepositions in English and popular English as evidenced
by their low level of achievement. Then, the conclusion emphasized our doubts that
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English prepositions can be considered one of the most challenging areas among different
linguistics phenomena for non- native speakers especially for Arabic learners. This is due
to the different number of prepositions in both languages since English has a great
number and different uses of each preposition compared with Arabic. However, we
ignore all the weak writings and don’t take them into our consideration. Lastly, the factor
of mother- tongue impact is the most effective factor among other factors. The writings
were written by students gave concrete evidence that they are making a lot of mistakes in
this area. This is because students are discovering an additional position in mastering
comparable English patterns, but somehow different from their own language patterns
which they discover in identifying the differences. Among the mistakes made due to the
intervention of the Arabic language, replacement errors were the most frequent. Deletion
and repetition errors followed replacement errors. Finally, other areas of equal
importance which should be considered, in order to make the study complete.
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